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Our Vision
We have one core purpose:

To have the biggest positive impact in the varied communities we serve through ensuring top drawer

education for our learners. #TransformingLives
How do we ensure this across our trust?

In all we do we are:

Ethical to the core, ensuring that education is always front and centre
Futures focused system leaders — never simply followers

Collaborative in every endeavour

i

Resolutely learner centred

What does this look like across our trust?
Education
We are:

1. Ruthlessly ambitious for all who learn and work with us

2. Unwaveringly inclusive — determined on eradicating barriers to educational success
3. Committed to excellent teaching
4. Determined upon academic excellence for all in our communities
5. Compassionate, ethical and caring advocates for all in our communities
6. Outwardly facing and globally conscious
Operations
We are:

1. Committed to the very best people development and empowerment
Determined to shout loudly and share proudly our successes

The best professional and technical experts (supporting education) in thesector

> w N

Committed to the very best understanding and management of risk



Academy
Transformation

Trust

Financial

We are:

1. Providing the best possible public service for the best possible value

2. Determined to supplement our public income with shrewd income generation
3. Building financially sustainable models of educational improvement in our communities
4. Demonstrably efficient in all we do

Our values

o  We will work inclusively within our communities, embracing the varied localities we serve while
sharing our common vision and values.

o We will develop the very best leaders of the future, working to improve education and transform
lives.

e We will adhere unwaveringly to the ‘Nolan Principles’ of Public Service, which is made clear in our

commitment to Ethical Leadership.
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Statement of intent

We are committed to taking positive action in the light of the Equality Act 2010 with regard to the needs
of people with protected characteristics. These are age, disability, pregnancy and maternity, religion and

belief, race, sex, sexual orientation, gender reassignment and marriage and civil partnership.

We will continue to make reasonable adjustments to avoid anyone with a protected characteristic being

placed at a disadvantage.

We strive to significantly improve the quality of learning and life experiences of pupils in all of our
academies, particularly those pupils who have a special educational need or disability. We are
committed to offering an inclusive curriculum to ensure the best possible progress for all our pupils

whatever their need or disability.

Our academies make provision in accordance with the statutory guidance for Special Education Needs

and Disability (SEND) Code of Practice (2015) and the following legislation:

e Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for

pupils with SEN and disabilities

e The Special Educational Needs and Disability Regulations 2014, which set out schools’

responsibilities for education, health and care (EHC) plans, SEN coordinators (SENCOs)
and the SEN Policy

Our academies recognise that a child or young person has SEN if they have a learning difficulty or disability

which calls for special educational provision to be made for him orher.
A child of compulsory school age or a young person has a learning difficulty or disability if he or she:
— has asignificantly greater difficulty in learning than the majority of others of the same age, or

— has a disability which prevents or hinders him or her from making use of facilities of a kind
generally provided for others of the same age in mainstream schools or mainstream post-16

institutions

Children must not be regarded as having a learning difficulty solely because their home language is

different from English.

Where a child or young person has a disability or health condition which requires special educational

provision to be made, they will be covered by the SEN definition.


http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/ukpga/2014/6/part/3
http://www.legislation.gov.uk/uksi/2014/1530/contents/made
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Who parents can contact for further information at our academy:

The Assistant Principal with responsibility for Inclusion and SEND at NWPA is Jodie Dell, who is a

qualified teacher, and has completed the National Award for SEND Co-ordination. NWPA has achieved

The Quality Inclusion Mark with Centre of Excellence status. The report can be reviewed on our

website.
Name Role Contact Details
Mrs Jodie Dell SENCO 01922720822
jodie.dell@attrust.org.uk
Georgia Sims Assistant SENCO 01922720822

Georgia.sims@attrust.org.uk

Mrs Wendy Browning-

Sampson

LAC Governor

wendy.browning-

sampson@academytransformation.co.uk

Mrs Maxine Winwood

Learning Mentor

01922720822

maxine.winwood@attrust.org.ul

Mrs Carol Sutton

Private Speech and

Language Therapist

csutton@nwpa.attrust.org.uk



mailto:jodie.dell@attrust.org.uk
mailto:Georgia.sims@attrust.org.uk
mailto:wendy.browning-sampson@academytransformation.co.uk
mailto:wendy.browning-sampson@academytransformation.co.uk
mailto:maxine.winwood@attrust.org.ul
mailto:csutton@nwpa.attrust.org.uk
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Contact details of support services for parents of pupils with Special educational needs

Young Minds

http://www.youngminds.org.uk/for parents/worried about your child/adhd children?gclid=CIH yOy

A5bICFUbMtAodVTQASQ

Young Minds offer free, confidential online and telephone support, including information and advice, to
any adult worried about the emotional problems, behaviour or mental health of a child or young person

up to the age of 25.

British Dyslexia Association

http://www.bdadyslexia.org.uk/

The BDA is the voice of dyslexic people. Our vision is that of a dyslexia friendly society that enables

dyslexic people to reach their potential.

The Ear Foundation

http://www.earfoundation.org.uk/

The Ear Foundation is the only national UK charity to support and to provide activities for deaf children

and young people with cochlear implants, their families and supporting professionals.

I CAN

http://www.ican.org.uk/

I CAN is the charity that helps children with speech and language difficulties across the UK. The charity
works to create a society where their special needs are recognised, understood and met, so that they

have the same opportunities in life as other children.

MENCAP


http://www.youngminds.org.uk/for_parents/worried_about_your_child/adhd_children?gclid=CIH_yOyA5bICFUbMtAodVTQASQ
http://www.youngminds.org.uk/for_parents/worried_about_your_child/adhd_children?gclid=CIH_yOyA5bICFUbMtAodVTQASQ
http://www.bdadyslexia.org.uk/
http://www.earfoundation.org.uk/
http://www.ican.org.uk/
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https://www.mencap.org.uk/

Mencap is the UK's leading learning disability charity working with people with a learning disability and

their families and carers.

National Autistic Society

http://www.autism.org.uk/

The NAS exists to champion the rights and interests of all people with autism and to ensure that they

and their families receive quality services appropriate to their needs.

National Deaf Children's Society

http://www.ndcs.org.uk/

The National Deaf Children’s Society is the only UK charity solely dedicated to providing support,
information and advice for deaf children and young people, their families and professionals working

with them.

Hypermobility Syndrome Association

http://hypermobility.org/about-us/

Hypermobility Syndrome Association provides specific information for children and their parents to help
families who often just don’t know where to turn. We run specialist family programmes, where families
can learn together how best to manage the many symptoms relating to hypermobility, gain confidence

and ask any questions they may have.

Information on where the local authority’s offer is published:

Walsall SENDIASS

(Special Educational Needs and Disabilities — Information, Advice and Support Service)

Walsall has a department devoted to supporting young people, parents, carers, family members and a

wide range of other groups with their needs relating to SEND.

Please follow this link for information on how to access their service:


https://www.mencap.org.uk/
http://www.autism.org.uk/
http://www.ndcs.org.uk/
http://hypermobility.org/about-us/
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https://www.wcld.co.uk/kb5/walsall/asch/service.page?id=yj2W-cxJVEg

Walsall SEND Local Offer

Walsall Council provides a Special Educational Needs and Disabilities (SEND) Local Offer that offers
information to children and young people, and their families, about issues that may affect them and

services that they may find use.

To find out more please visit the SEND local offer link below

https://go.walsall.gov.uk/children-and-young-people/send-local-offer



https://www.wcld.co.uk/kb5/walsall/asch/service.page?id=yj2W-cxJVEg
https://go.walsall.gov.uk/children-and-young-people/send-local-offer
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North Walsall Primary Academy’s Local Offer

1. The kinds of special educational needs provided for

Children at SEND Support level are placed onto our SEND Register. Children with additional

needs not classed as significant or permanent may still receive provision within the school, may not be
on the register.

We can make provision for every kind of frequently occurring special educational need with or

without an EHCP. Special Educational Needs and Disability are generally thought of in the following four

broad areas of need:

Cognition and Learning

Support for learning difficulties may be required when children and young people learn at a slower
pace than their peers, even with appropriate differentiation. Learning difficulties cover a wide range
of needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD), where
children are likely to need support in all areas of the curriculum and associated difficulties with
mobility and communication, through to profound and multiple learning difficulties (PMLD), where
children are likely to have severe and complex learning difficulties as well as a physical disability or
sensory impairment. 6.31 Specific learning difficulties (SpLD), affect one or more specific aspects of
learning. This encompasses a range of conditions such as dyslexia, dyscalculia and dyspraxia. SEN

Code of Practice (2015, p. 97)

Communication and Interaction

Children and young people with speech, language and communication needs (SLCN) have difficulty in
communicating with others. This may be because they have difficulty saying what they want to,
understanding what is being said to them or they do not understand or use social rules of
communication. The profile for every child with SLCN is different and their needs may change over
time. They may have difficulty with one, some or all of the different aspects of speech, language or

social communication at different times of their lives. 6.29 Children and young people with ASD, 10
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including Asperger’s Syndrome and Autism, are likely to have particular difficulties with social
interaction. They may also experience difficulties with language, communication and imagination,

which can impact on how they relate to others. SEN Code of Practice (2015, p. 97)

Social Emotional and Mental Health

Children and young people may experience a wide range of social and emotional difficulties which
manifest themselves in many ways. These may include becoming withdrawn or isolated, as well as
displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect underlying
mental health difficulties such as anxiety or depression, self-harming, substance misuse, eating
disorders or physical symptoms that are medically unexplained. Other children and young people
may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or
attachment disorder. 6.33 Schools and colleges should have clear processes to support children and
young people, including how they will manage the effect of any disruptive behaviour so it does not

adversely affect other pupils. SEN Code of Practice (2015, p. 98)4

Physical and Sensory

Some children and young people require special educational provision because they have a disability
which prevents or hinders them from making use of the educational facilities generally provided.
These difficulties can be age related and may fluctuate over time. Many children and young people
with vision impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will
require specialist support and/or equipment to access their learning, or habilitation support.
Children and young people with an MSI have a combination of vision and hearing difficulties.
Information on how to provide services for deafblind children and young people is available through
the Social Care for Deafblind Children and Adults guidance published by the Department of Health
(see the References section under Chapter 6 for a link). 6.35 Some children and young people with a
physical disability (PD) require additional ongoing support and equipment to access all the

opportunities available to their peers. SEN Code of Practice (2015, p. 98)

11
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The academy provides for a range of needs within these areas and works with outside agencies to

ensure each child’s needs are catered for to the best of our ability.

2. How the special educational needs of pupils are identified and assessed

Formative assessment is embedded in daily practice across the academy. We monitor the
summative progress of all pupils in reading, writing and maths three times per year, at Pupil Progress
Meetings. We review academic progress and the impact of teaching, including interventions. We
also use a range of assessments with all pupils at various stages, including “Welcomm” assessments,
phonics screening in Years 1 and 2 plus ongoing teacher assessments in writing, reading, SPAG and

maths.

Where progress is not sufficient, even if a special educational need has not yet been identified, we
put in place extra support to enable the pupil to catch up. Examples of extra support are:
interventions focusing on reading, writing, maths or social skills. Some pupils may continue to make
inadequate progress, despite high-quality teaching targeted at their areas of weakness. For these
pupils, and in consultation with parents and carers, we will use a range of assessment tools to
determine the barrier to learning. These may include;

e Welcomm Screening Tool

¢  Sandwell Numeracy Test

¢ Nessy Dyslexia Screening Tool

e  Boxall Profile (SEMH needs)
e BVPSvocabulary Test (receptive language)
e Sensory Processing Assessment

e  PHAB Test (Phonological awareness test)
¢  YARK Reading Test

¢  Helen Arkell Spelling Test

We also have access to Specialist Teachers, Educational Psychology Service and other

external advisors who are able to use additional assessment tools.

The purpose of this more detailed assessment is to understand what additional resources and
different approaches are required to enable the pupil to make better progress. This information will
be shared with parents and carers and the pupil’s class teacher. Agreed outcomes and targets will be
recorded on a Provision Map or a Personalised Plan and reviewed regularly. At this point we will
have identified that the pupil has a special educational need because the school is making special

educational provision which is additional and different to what is normally available.
12
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If the pupil is able to make good progress using this additional and different resource (but would not
be able to maintain this good progress without it) we will continue to identify the pupil as having a
special educational need. If the pupil is able to maintain good progress without the additional and
different resources he or she will not be identified with special educational needs. When any
change in identification of SEND is recorded, parents and carers will be notified. We will ensure that
all teachers and support staff who work with the pupil are aware of the support to be provided and

the teaching approaches to be used

3. Our academy’s approach to teaching pupils with special educational needs

High quality teaching, differentiated for individual pupils, is the first step in responding to pupils who
have or may have SEND. Additional intervention and support cannot compensate for a lack of good
quality teaching. The Trust’s Senior Leadership Team regularly and carefully reviews the quality of
teaching for all pupils, including those at risk of underachievement. This includes reviewing and, where
necessary, improving, teachers’ understanding of strategies to identify and support vulnerable pupils

and knowledge of special educational needs and disability most frequently encountered.

We employ some additional teaching approaches, as advised by internal and external assessments e.g.
precision teaching, small group teaching, and use of ICT software learning packages. These are delivered

by additional staff employed through the funding provided to the school as ‘notional SEND funding’.

4. How we adapt the curriculum and learning environment for pupils with special educational

needs:

All of our classrooms are inclusion-friendly: we aim to teach in a way that will support pupils with the
most frequently occurring types of SEND. All of our pupils access the full National Curriculum, and we
recognise achievement and expertise in all curricular areas. As part of normal classroom differentiation,
curriculum content and ideas can be simplified and made more accessible by using visual, tactile and
concrete resources. Other adaptations to the physical environment will be made, as appropriate to

accommodate children with disabilities and any types of SEND.

5. Additional support for learning available to pupils with special educational needs

As part of our budget we receive ‘notional SEND funding’. This funding is used to ensure that the quality

13
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of teaching is good in the school and that there are sufficient resources to deploy additional and
different teaching for pupils requiring SEND support. The amount of support required for each pupil to
make good progress will be different in each case and a full list of the interventions offered is on our
class provision maps. In very few cases a very high level of resource is required. The funding
arrangements require schools to provide up to £6000 per year of resource for pupils with high needs,

and above that amount the Local Authority should provide top up to the school.

Being an inclusive school we recognise that 1:1 long term support can be detrimental, often affecting
the pupil’s independence, self-help skills and ability to learn to their potential. There may be some
occasions where 1:1 may be necessary in some exceptional circumstances. In these cases, it will be used

for short term and for intervention purposes only.

At NWPA will endeavour to meet the needs of all pupils, however when all appropriate resources and
support have been implemented and there is still no evidence of progress it may be necessary to make
an application for statutory assessment with the view to obtain an Education Health and Care Plan

(EHCP). This process can be initiated by the school or by parents.

6. How we enable pupils with special educational needs to engage in the activities of the academy

(including physical activities) together with children who do not have special educational needs:

All clubs, trips and activities offered to pupils, are available to pupils with special educational needs
either with or without an Education, Health and Care Plan. Where it is necessary, the school will use the
resources available to it, to provide additional adult support to enable the safe participation of the pupil

in the activity.

7. What support is available for improving the emotional, mental and social development of pupils

with special educational needs:

At NWPA we understand that an important feature of the school is to enable all pupils to develop
emotional resilience and social skills, both through direct teaching and indirectly with every
conversation adults have with pupils throughout the day. The delivery of the curriculum is underpinned
by our Jigsaw PHSE curriculum which is aimed at developing the personal and social skills for life. In
addition to this, key staff have received training from a specialist teacher to enable them to deliver ELSA
support. Pupils in the early stages of emotional and social development because of their special
educational needs will be supported to enable them to develop and mature appropriately. This will
usually require additional and different resources, beyond that required by pupils who do not need this
support. For some pupils with the most need for help in this area we can also provide the following:
Therapeutic Play, social skills, secondary transition work, friendship clubs, catch up time with a key adult

14
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and pastoral support from the school’s learning mentor Mrs Winwood.

Afternoon interventions with the learning mentor — ELSA

We have a fully training learning mentor who is trained as an ELSA support assistant. The Emotional
Literacy Support Assistant (ELSA) project was designed to build the capacity of schools to support the
emotional needs of their pupils from within their own resources. It recognises that children and young
people learn better and are happier in school if their emotional needs are also addressed. Mrs Winwood
is able to develop and deliver emotional literacy support programmes for pupils who have difficulties
understanding, identifying and managing their emotions so that they can develop these skills and

subsequently become more emotionally resilient. Some of the interventions that we offer include;

J Lego therapy

. Anger management

o Bereavement

. Confidence and self-esteem building
o Elsa specific interventions

o Anxiety interventions

Nurture Room

The Rainbow Room was set up in September 2017 and is part of the whole school approach to inclusion
to provide support for pupils with Social and Emotional needs. It is a flexible and preventative
intervention which is responsive to the needs of the pupils. Children will be on SEN support and some

but not all will be linked to outside agencies.
Purpose and Aims of the Rainbow Group

o To provide a secure and reliable small class setting where children can learn by re-experiencing
pre-school nurture from adults who actively work towards enabling their successful reintegration into

their mainstream class.

. To help children learn to behave appropriately, use their curiosity constructively, improve self-

esteem and develop confidence through close and trusting relationships with adults and their peers.

. To provide on-going assessment and support for children showing signs of emotional stress and
behavioural difficulties with the aim of enabling them to access the curriculum and participate fully in

school life.

15
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The Rainbow Room is staffed fully by a Nurture Group Teacher (Mrs Evenson) and the Learning Mentor
(Mrs Winwood). Having two members of staff helps facilitate the modelling of positive adult
relationships in line with the philosophy of Nurturing. To ensure continuity of provision there is a
further teaching assistants assigned to the Nurture Group for additional support. Both Miss Winwood

and Mrs Evenson have completed the Boxall Nurture Qualification.

The Nurture Group staff work closely with the child’s class teacher to ensure the children receive the

on-going appropriate provision linked to their needs.

8. How we assess and review the progress of pupils with special educational needs:

Every pupil in the school has their progress tracked throughout the year using FFT. In addition to this,
pupils with special educational needs may have more frequent informal assessments. Using these it will
be possible to see if pupils are increasing their level of skills in key areas. If these assessments do not
show adequate progress is being made, the pupil’s SEND provision will be reviewed and adjusted.
Objectives are tracked for each child by subject area which allows smaller steps of progress to be

monitored.

Pre- Key Stage standards

Pre-key stage standards are for pupils who are working below the overall standard of national
curriculum assessments, but who are engaged in subject-specific study. Teachers should be confident

that pupils have met the standard(s) preceding the one at which they judge them to be working.

The pre-Key stage standards have been devised as an alternative to P-Levels which emphasise that they
are a summative, rather than formative assessment tool. Progress of one standard in an academic year
is the expected progress. Children working above P scale 4 will be assessed against the pre- Key stage

standards.
There are six standards for Reading, writing and Maths:

Standards 1-4 must be used for statutory assessment at the end of Key stage 1 for pupils working below
the standard of national curriculum assessments. Key stage 2 pupils working within these standards will

continue to be assessed against them.

Standard 5 will be used to assess Key stage 2 pupils working towards the KS1 expected standard,

Standard 6 will be used to assess Key stage 2 pupils working at the KS1 expectedstandard.

9. The expertise and training of staff in relation to pupils with special educationalneeds:

Staff have regular SEND specific CPD training on an annual basis. Where staff may require bespok:ei6
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training needs we will source this from an outside agency. All staff have also completed the
Introduction to SEND NASSEN Training course. We also buy in to a range of external specialist
services. These include;
e Cadmus Inclusion Services (12 core sessions ayear)
e Private Educational Psychology services through EP First (10 sessions ayear)
e Play Therapy (once a week)

e Private speech and language therapy (2 full days a week)

10. Equipment and facilities to support pupils with special educational needs:

Where external advisors recommend the use of equipment or facilities which we do not have, we

will purchase it using the notional SEND funding, or seek it by loan.

11. How we consult with parents of pupils with special educational needs about, and involve then in,

the education of their child:

All parents and carers are invited to discuss the progress of their child on three occasions a year and
receive a report twice a year. In addition, we operate an Open Door Policy and are happy to arrange
meetings outside these times. As part of our normal teaching arrangements, all pupils will access some
additional teaching to help them catch-up if the progress monitoring indicates that this is necessary; this
will not imply that the pupil has a special educational need. All such provision will be recorded, tracked

and evaluated on a Provision Map which will be shared with parents at least three times a year.

If following this normal provision, improvements in progress are not seen, we will contact parents to
discuss the use of internal or external assessments which will help us to address these needs better.
From this point onwards the pupil will be identified as having special educational needs, because special
educational provision is being made and the parent will be invited to all planning and reviews of this
provision. Parents will be actively supported to contribute to assessment, planning and review. In
addition to this, parents of pupils with an Education, Health and Care Plan will be invited to contribute
to and attend an annual review, which, wherever possible, will also include other agencies involved with

the pupil. All relevant information will be made accessible for parents and carers at this time

12. How we consult pupils with special educational needs about, and involve them in, their

education:

17
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When a pupil has been identified to have special educational needs and disabilities, the pupil will be
consulted about and involved in the arrangements made for them as part of person-centred planning.
Parents and carers are likely to play a more significant role in the early school years with the young

person taking more responsibility and acting with greater independence in later years.

13. How we support pupils with special educational needs in transferring between phases of

education and/or in preparation for adulthood and independent living:

The Academy works closely with the educational settings used by the pupils before they transfer to us in
order to seek the information that will make the transfer as seamless as possible. We are aware that for
some pupil’s transition within the school can also be challenging. For these children the support will be
offered to ensure a smooth transition. We also contribute information to a pupils’ onward destination
by providing information to the next setting. The SENDCo will meet with a representative from the
destination school where necessary. Vulnerable pupils will be given the opportunity to carry out
additional visits to their new school where it is deemed necessary. A representative from the
destination school will be invited to the transition review held for any Year Six pupil with an Education,

Health and Care plan.

14. How we involve other bodies, including health and social services bodies, local authority support

services and voluntary organisations, in meeting the needs of pupils with special educational

needs and in supporting the families of such pupils:

At NWPA we liaise with a range of different organisations. Some of these include;

e Input from the Educational Psychology service, as required.

e 6 SEND specific training days every year for Inclusion Staff

e Link to Disabled Children’s Service for support to families for some pupils with high needs

e Access to local authority’s service level agreement with Speech and Language Therapy Services /
Occupational Therapy Services / Physiotherapy Services for pupil with requirement for direct
therapy or advice

e Membership of professional networks for SENDCO e.g. NAS, SENDCO forum, NASEND etc

e Regular contact with Walsall School nursing team

e Contact with local children’s charities

15. How we deal with any complaints from parents of pupils with special educational needs:

Please refer to our complaints policy for details of how we aim to resolve any concerns or complaints.

18
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16. How we evaluate the effectiveness of our provision:

Our evaluation of provision is published annually and forms the second part of this document.

19
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